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about	 600,	 and	 demographically,	 this	 population	 is	
about	90%	White,	predominately	 female,	and	 from	
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The Need to Address













































































Language, Language Acquisition, and English Language Learning 
	 We	recognize	that	English	language	acquisition	is	a	developmental	process	
that	rests	upon	the	maintenance	and	development	of	a	student’s	primary	language	


































































































































This	 included	 the	 idea	 that	ELLs	were	 a	problem	 that	 the	 teacher	had	 to	 “do”	













































Curricular and Pedagogical Interventions around Language Diversity
	 Many	faculty	members	in	our	department	have	attempted	to	incorporate	language	
















Integrating Language Diversity into Educational Studies
Concepts/		 Key	 	 	 Articles	 	 Articles	 	 Resources		 	 Enhance
Resources		 Concepts	 	 (Students)		 (Faculty)	 	 &	Activities
Courses	
EDST	2450	 	 *	1st	and	2nd	 	 *	Ch.	4,	Lessow-	 *	Terrell,	“The	 	 *	Venn	diagram
	 	 	 language	development	 Hurley,	Language	 Natural		 	 of	1st/2nd	language
		 	 	 *	Commonalities	and	 Development	 	 Approach”	 	 development	
	 	 	 Difference	between	 	 	 	 	 	 	 *	List	stages	of
		 	 	 L1	and	L2	language	 	 	 	 	 	 	 L2	development;
	 	 	 learning	 	 	 	 	 	 	 	 students	brainstorm
	 	 	 	 	 	 	 	 	 	 	 	 instructional	implications	
EDST	2480	 	 *	Basic	Concepts	of	 *	Ch.	3,	Diaz-Rico	 *	Cummins	(Ch.	1,	 *	Read;	Draw	pictures			 *	Historical,	
	 	 	 Language	Learning:	 &	Weed,	“Learning		 The	Role	of	Primary	 w/o	using	words	 	 political	and
	 	 	 CUPS/SUPS,	BICS/	 about	Second	 	 Language…;	1st	half)	 to	describe	concepts	 	 legal	issues	of
	 	 	 CALPS,	Threshold		 Language	 	 *	Krashen	(Ch.	2)	 *	Fear	&	Learning	at		 	 L2	learning
		 	 	 (Cummins);	 	 Acquisition”	 	 *	Walqui,	Scaffolding		 Hoover	Elementary
	 	 	 5	Hypothesises		 	 	 	 Instruction	for	ELLs	 (video)
		 	 	 (Krashen)	plus	role	 	 	 	 	 	 	 *	Video,	Lily	Wong	
	 	 	 of	social	interaction	 	 	 	 	 	 	 Filmore	and	Victor
	 	 	 (Wong	Filmore)	 	 	 	 	 	 	 Villesenor;	Dear
	 	 	 *	Review	stages	 	 	 	 	 	 	 Teacher,	If	only
	 	 	 of	L2	development	 	 	 	 	 	 	 you	knew
	 	 	 *	Connection	between
	 	 	 language	and	culture	 		
EDST	3000	 	 *	Review	concepts	 *	SDAIE,	Necochea	 *	Making	Content	 *	SIOP	Model	(video)	 	 *	CALLA	
	 	 	 from	2480		(briefly)	 &	Cline		 	 Comprehensible	 *	GLAD	(Guided	 	 Update,	Uhl
	 	 	 *	Language	Sensitive		 *	Walqui,	Scaffolding	 for	ELLs	 	 Language	Acquisition	 	 Chamot,	2006
	 	 	 instruction	 	 	Instruction	 		 (Echevarria,	et.	al).	 Design)	 	 	 *Program
	 	 	 	 	 	 	 	 	 *	50	strategies	for	 *	4	poems	(Walqui		 	 models
	 	 	 	 	 	 	 	 	 teaching	ELLs,	 	 activity	demonstrating
	 	 	 	 	 	 	 	 	 Herrell		 	 scaffolding)
	 	 	 	 	 	 	 	 	 *	10	questions,		 *	Planning	instruction
	 	 	 	 	 	 	 	 	 Carey	 	 	 for	ELLs
EDST	3550	 	 *	Assessing	Second	 *	Ch	7,	Diaz-Rico	&	 *	Authentic	 	 *	The	Cultural			 	 	*	Placement
	 	 	 Language	Learners	 Weed,	Language	 Assessment	 	 Literacy	Test	 	 	 of	ELLs
	 	 	 	 	 	 and	Content	Area		 for	ELLs,	 	 *	Post-test:	What
		 	 	 	 	 	 Assessment	 	 Gottlieb	(2006)	 you	know	about	ELLs
	 	 	 	 	 	 *	Through	Different	 Ch	1
	 	 	 	 	 	 Eyes,	Ch.	7,	
		 	 	 	 	 	 Assessment	 	





































Surveys and Data Analysis 
 This	inquiry	utilized	data	from	a	survey	focused	on	candidates’	attitudes,	values	
and	understandings	of	language	acquisition	and	teaching	second	language	learners.	







































































Percentages	 	 Q1*	 Q2	 Q3	 Q4	 Q5	 Q6	 Q7	 Q8	 Q9*
Lower	Level	Courses
with	Disagreement	 21.2	 20.0	 5.1	 16.5	 14.1	 23.5	 48.5	 20.0	 11.1
Lower	Level	Courses
with	Agreement	 36.5	 38.5	 52.6	 40.6	 43.0	 35.3	 7.7	 38.5	 45.9
Upper	Level	Courses
with	Disagreement	 8.8	 9.6	 4.4	 10.5	 14.8	 11.8	 39.2	 11.1	 2.2
Upper	Level	Courses
with	Agreement	 33.5	 31.9	 37.9	 32.3	 28.1	 29.4	 4.6	 30.4	 40.7
Chi-square	 	 .043*	 .169	 .770	 .573	 .213	 .170	 .585	 .361	 .015*
*	Chi-square	testing	shows	statistically	significances	on	Q1	and	Q9	at	<.05	level.	



































academic	 progress	 in	English.	Equally	 important,	 these	 upper	 level	 candidates	
seemed	to	have	a	stronger	anti-assimilation	perspective	than	those	at	the	earlier	
levels	of	the	program.	

































can	understand	school	English.	This	seems	 to	 indicate	 that	candidates	believed	













language.	Candidates	 in	 the	upper	 level	 courses	 asserted	 that	 there	were	many	
more	variables	(social,	cognitive,	political,	etc.)	that	influenced	a	person’s	ability	
to	acquire	another	language.	





































	 Second,	 for	our	 candidates	over	 time,	 as	 a	political claim,	 the	hegemony	of	
“English-only”	 gives	way	 to	 affirming	 students’	 linguistic	and	 cultural	 diversity.	
Candidates	in	the	earlier	courses	made	remarks	like:
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your	first	language	 	 	 I	rate	this	a	_____	because…




in	my	content	area	 	 	 I	rate	this	a	_____	because…
Q5:	A	student	who	speaks	“everyday”
English	is	capable	of	understanding
“school”	English	 	 	 I	rate	this	a	_____	because…
Q6:	A	student	who	speaks	a	language
other	than	English	is	at	an	advantage


























Gender	(Circle	one):	 Female	 	 Male
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Appendix B
Short-Term and Long-Term Curricular Strategies
Short-term		 Continuous	course		 	 Continue	to	push	our	candidates	to	view
Strategy	 	 revision;	 	 	 	 diversity	as	a	social	asset	and	a	human	right
	 	 	 Use	of	classroom	 	 and	get	them	to	question	both	the	hegemony
	 	 	 level	examples	for	 	 of	English	and	“American”	cultural	assimilation
	 	 	 all	EDST	courses	 	 Use	classroom	level	examples	related	to	support
	 	 	 	 	 	 	 	 strategies	and	hidden	curriculum
	 	 	 Purposeful	arrangement	 Arrange	curricula	and	learning	experiences
	 	 	 of	Curricula	and		 	 in	EDST	3000	and	EDST	3550	in	a	spiral	manner:
	 	 	 learning	experiences	 	 a.	Place	a	weekly	topic	of	language	diversity
	 	 	 and	development	of	 	 in	the	early	semester	in	EDST	3000
	 	 	 formal	course	 	 	 to		contextualize	teaching	and	learning	practices
	 	 	 assignments	in	EDST	 	 b.	Place	a	weekly	topic	of	language	diversity
	 	 	 3000	and	3550		 		 	 in	EDST	3550	in	the	middle	or	later	semester
	 	 	 	 	 	 	 	 to	construct	and	justify	fair	assessment	practices	
		 	 	 	 	 	 	 	 c.	Develop	formal	course	assignments	
	 	 	 Dissemination	of	our	 	 Inform	faculty	teaching	methods	courses
	 	 	 effort	to	faculty	 	 	 of	our	curricula	and	learning	experiences	on
	 	 	 teaching	methods	 	 language	diversity
	 	 	 courses	in	other
	 	 	 departments	
	 	 	 ESL	Endorsement		 	 Early,	active	advertisement	and	advocacy	of	ESL
	 	 	 	 	 	 	 	 Endorsement	Program	offered	by	our	Department	
Long-term		 Longitudinal	Data	 	 Solicit	candidate	perspectives	at	a	point
Strategy	 	 Collection	through	 	 of	fall	semester	to	conduct	a	longitudinal
	 	 	 focus	group	 	 	 research	project.	Collect	data	about
	 	 	 interviewing		 	 	 a.	What	is	being	learned
		 	 	 	 	 	 	 	 b.	How	a	level	of	critical	thinking	skills	of
	 	 	 	 	 	 	 	 candidates	on	politics	of	the	hegemony	of	
	 	 	 	 	 	 	 	 English	and	“American”	cultural	assimilation
	 	 	 	 	 	 	 	 is	deepened	over	time	
	 	 	 Service	Learning		 	 Provide	candidates	opportunities	to	engage	in
	 	 	 	 	 	 	 	 and	observe	schools	and	classrooms	that	serve
	 	 	 	 	 	 	 	 ELLs	specifically	and	diverse	populations
	 	 	 	 	 	 	 	 generally.		a.	Include	a	Service	Learning
	 	 	 	 	 	 	 	 Component	in	EDST	3000	to	figure	out	how
	 	 	 	 	 	 	 	 authentic	field	experiences,	coupled	with	quality
	 	 	 	 	 	 	 	 readings,	discussions,	and	other	in	class	activities,
	 	 	 	 	 	 	 	 serve	as	a	cornerstone	that	links	theory	and
	 	 	 	 	 	 	 	 practice;	b.	Encourage	candidates	to	conduct
	 	 	 	 	 	 	 	 a	mini-action	research	project	with	their	mentor	
	 	 	 	 	 	 	 	 teachers	during	student	teaching;	c.	Develop
	 	 	 	 	 	 	 	 a	website	linked	to	the	ESL	Endorsement
	 	 	 	 	 	 	 	 homepage	to	store	select	findings/stories	to	share
	 	 	 	 	 	 	 	 with	larger	community	members	
